E Building Scotland’s resilience to natural hazards

SUPPORTING SCHOOLS TO EMBED
EMERGENCY RESILIENCE IN LEARNING

FINDINGS FROM THE NATIONAL CENTRE FOR RESILIENCE POLICY-
FACING CROSS-SECTOR ROUNDTABLE DECEMBER 2025

ABOUT THE ROUNDTABLE SERIES

The NCR 2025 Policy Roundtable Series brought together researchers,
Scottish Government policy leads, and practitioners to explore emerging
challenges and opportunities for resilience to emergencies and disruptive
events in Scotland.

Each roundtable focused on a specific policy area while also identifying
common themes across the system. The education-focused session
formed part of a wider programme that also examined trust,
communication, and mis- and disinformation.
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m Building Scotland’s resilience to natural hazards

The series aimed to:

e Improve shared understanding of emerging and cross-cutting
resilience challenges

e Explore implications for public trust, institutional capability, and
delivery

e Strengthen links between research, policy, and practice

e I|dentify priorities for further collaboration, research, or strategic
development

INTRODUCTION

This report summarises the key themes, insights, and emerging priorities
from one of three policy-facing, cross-sector roundtables hosted by the
National Centre for Resilience (NCR) in 2025. This roundtable focused on
the role of education, learning, and public capability in supporting
resilience, preparedness, and effective response to emergencies in
Scotland.

Participants included Scottish Government, academics, education
professionals, and practitioners from civil contingencies and community
settings. This mix of perspectives supported informed discussion across
policy, research, and practice.

This report provides a policy-focused synthesis of discussion, a level of
consensus and provisional recommendations. It also reflects areas of
shared concern, emerging agreement, and identified gaps, to inform
further policy development and cross-sector engagement.

BACKGROUND

The National Centre for Resilience (NCR) is a Research Centre at the
University of Glasgow and has spent over seven years building expertise on
how education can support resilience to emergencies in Scotland. Through
research, community workshops, creative challenges, and partnerships
with practice and third-sector organisations, the NCR has explored how
children and young people, including those with additional support needs
can develop confidence, practical skills, and decision-making capabilities
in response to emergency situations and natural hazards.
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E Building Scotland’s resilience to natural hazards

This work culminated in the NCR’s 2025 “Are You Prepared?” resilience
education game, which provides interactive, age-appropriate learning
experiences that embed knowledge and practice across both formal and

informal educational settings.

Figure 1 Two pupils play the 'Are you prepared?' Card Game

The NCR is now developing emergency scenario continuous professional
development (CPD) tools to help practice support community learning
and resilience capacity building.

By combining practice-based research, experiential learning, and civic
engagement, the NCR is uniquely positioned to investigate how resilience
to emergencies can be systematically embedded into education. This
includes identifying effective approaches, resources, and partnerships to
ensure that resilience learning is accessible, engaging, and aligned with
Scotland’s educational priorities and professional standards.
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EVENT FORMAT AND OBJECTIVES

This roundtable used interactive activities, small-group discussions,
scenario simulations, and whole-group reflections.

The key objectives were to:

Understand the current landscape of teacher education and identify
gaps in emergency resilience.

» lIdentify knowledge, skills, and pedagogical approaches to foster
resilience.

o Explore integration into curricula and CPD.

Identify partnerships and resources to support educators.

KEY THEMES AND INSIGHTS

1. Role of Schools in Resilience Education

Participants consistently highlighted that schools are uniquely positioned
to act as change leaders in resilience education, shaping both knowledge
and behaviour in children and young people. Schools were framed as hubs
for knowledge production, including scientific research conducted by
citizen scientists and community-led evidence gathering.

A series of pressure points were identified:

Pressure Points

Climate . . . .
. Integrating resilience into school operations and
adaptation & ; ) ) .
h g curricula ensures that children develop practical skills
azar
and understanding over time.
preparedness

Experience-led
approaches

Authentic indoor and outdoor challenges build
confidence and empower pupils, embedding
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m Building Scotland’s resilience to natural hazards

resilience in lived experience rather than abstract
knowledge.

Student decision-
making

Tokenistic involvement risks disengagement: in
keeping with Article 12 of the UN Convention on the
Rights of the Child text | UNICEF (incorporated into

Scots Law in 2024), meaningful influence develops
responsibility and critical thinking.

Curriculum &
wellbeing links

Framing resilience positively reinforces personal
responsibility without fearmongering, supporting
holistic student wellbeing and responsible
communication with parents.

Educator workload

Overly complex or time-intensive approaches reduce
uptake; practical, achievable methods are essential.

Local & regional
partnerships

Collaboration with third-sector organisations and
responder networks strengthens connections
between schools and broader resilience systems.

Community-level
planning

Multi-level, context-specific strategies ensure
relevance for urban and rural settings, avoiding one-
size-fits-all approaches.

Tailoring learning for early years, primary, and

Age-specific secondary pupils ensures engagement and
approaches comprehension across developmental stages and
better informed parents.
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Effective Approaches ldentified

Participants emphasised several strategies to operationalise schools’ role
in resilience education:

« Empowering pupils through real decision-making in school safety,
hazard exercises, and community projects.

« Embedding resilience across the curriculum, linking wellbeing,
science, social studies, and expressive arts to practical
preparedness.

« Integrating schools into local resilience networks, including
partnerships with emergency responders, community organisations,
and youth-focused programmes.

« Providing clear, achievable guidance for educators, including a
communication strategy for informing parents/guardians that
ensures that workload pressures do not undermine implementation.

KEY TAKEAWAY

Schools can serve as central hubs for resilience, combining curriculum,
wellbeing, community engagement, and practical experiences to equip
children with knowledge, skills, and agency for responding to emergencies.
Success depends on meaningful pupil involvement, supportive educators,
strong integration with local and regional resilience systems and
responsible communication with parents/guardians.

2. Integrating Resilience to Emergencies Across the Curriculum

The below matrix reflects that participants emphasised that embedding
resilience is not limited to one subject or age group; but requires a whole-
school, curriculum-wide approach supported by leadership, technology,
and experiential learning.
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Pressure Points

Resilience needs to appear across Health &
Subject Wellbeing, Science, Social Studies, Expressive Arts,
integration Literacy, Numeracy, and Technologies to reinforce
skills and knowledge consistently.

Senior leadership commitment and dedicated
resources are essential to embed resilience without
overwhelming teachers.

Leadership &
resources

Mock scenarios, outdoor learning, gamification, Real

Experiential & ) ) )
World Learning, World Centred Education and creative

creative learning . ]
projects enhance engagement and understanding.

Cyber resilience, simulations, and serious games
Technology &

. provide safe, interactive ways for pupils to experience
digital tools

hazards and responses.

Whole school & Focus weeks, school conferences, and partnerships
community reinforce shared learning and embed resilience in the
approaches school culture.

Effective Approaches ldentified

« Whole-school focussed weeks and thematic events to normalise
resilience education.

« Integration with professional standards, ensuring teachers see
resilience as part of their ongoing development.

« Experiential learning and gamification, using simulations and role-
play to engage pupils
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Building Scotland’s resilience to natural hazards

» Using lived experience accounts from children and young people
who have relevant stories to tell.

« Cross-sector partnerships with community organisations,
emergency services, and universities.

KEY TAKEAWAY

Resilience education is most effective when embedded across the
curriculum and school culture, combining experiential, creative, and
technological approaches, supported by leadership, resources, and
community partnerships.

Figure 2 Road Signs near a school are consumed by floodwater

3. Whole-School, System-Level Actions: Impact vs Feasibility

Participants mapped actions by impact and feasibility, highlighting both
achievable “quick wins” and longer term more challenging strategic
actions:
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Impact vs Challenge Matrix

Impact / (Relatively) More

(Relatively) Less challenging .
challenge Challenging

Community planning &

STEAM gardens- Cross-
Embed real student decision- sector professional

making- Climate communications development-

High .
training- Shared conceptual

Impact ; :
P framework- Integrate resilience in |Collaboration with

curriculum families & communities-

Experiential knowledge
for well-being

Start classroom conversations-

Engage whole school community- ) .
Low Impact . . (none identified)
Identify internal contributors-

Engage parents and carers

Pressure Points

o Quick wins focus on embedding decision-making, shared
frameworks, and curriculum-linked activities.

« Challenging longer term strategic actions require broader systemic
change, cross-sector collaboration, and community engagement.

» Accessible starting points include classroom discussions and parent
engagement, which are low risk but build momentum.
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Effective Approaches ldentified

« Prioritise high-impact, high-feasibility actions first to establish
confidence and demonstrate value.

« Plan strategic, long-term initiatives alongside quick wins to ensure
sustainability.

« Share good practice across schools and networks to reinforce
learning and culture change.

KEY TAKEAWAY

Maximising impact requires a balance between practical, high-feasibility
actions and strategic, systemic initiatives, with strong dissemination of
good practice across schools.

Figure 3 A school participant on an NCR funded project led by St Andrews First Aid in 2024
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4. Current Understanding and Knowledge Gaps

Participants mapped existing knowledge, gaps, and opportunities to
strengthen emergency resilience education.

The following matrix shows the pressure points that were identified:

Pressure Points

Fragmented Individual teachers often interpret resilience differently,
understanding |leadingto inconsistent delivery.

Pupils’ perspectives are rarely included in planning,
reducing engagement and relevance and can be

Limited child . .

voice redressed by conforming to the UN Convention on the
Rights of the Child (UNCRC). Article 12 Convention on
the Rights of the Child text | UNICEF

Weak Connections with parents, community partners, and

community links |[responders are inconsistent.

Evidence & Structured data on lived experiences, recovery
resources practices, and post-event reflection is limited.

Existing frameworks (e.g., Learning for Sustainability)
Policy & practice|exist but practical guidance and widespread examples
are lacking.

Effective Approaches ldentified
« Integrate children’s voices into planning and curriculum design

» Leverage existing frameworks and initiatives to standardise practice.
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« Conduct structured debriefs and evaluations post-emergency to
feed lessons into practice.

« Strengthen inter-agency collaboration with local authorities,
responders, and third-sector organisations.

KEY TAKEAWAY

Emergency resilience education is conceptually strong but practically
fragmented; closing gaps requires evidence-informed, participatory
approaches with structured links across schools, communities, and
agencies.

Figure 4 A young person drawing at a desk
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5. Barriers and Enablers

Participants identified systemic challenges and practical enablers to
embedding resilience education.

A series of pressure points were identified:

Pressure Points

Systemic Challenges |Why it Matters

Competing priorities and attainment targets limit
teacher capacity.

Curriculum pressures

Teacher workload & Limited training reduces willingness and ability to

confidence deliver resilience education.

Communication & Confusion over terminology, misinformation, and
social factors low parental awareness hinder engagement.
Socio-economic Poverty, cost-of-living pressures, and inequality
constraints impact access and participation.

Practical .
Why it Matters
Enablers
Clear Integrating resilience purposefully across curriculum
. supports pupil understanding, extended to include clear
messaging . ]
messaging for parents/guardians.
Experiential Gamification, interactive resources, and scenario
learning exercises increase engagement and retention.
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Practical

Why it Matters
Enablers

In keeping with the above reference to the UNCRC,

Student . . I . I
involving pupils in planning and activities fosters agency

ownership
and empowerment.

Professional Linking resilience to CPD, awards, and higher education
pathways opportunities reinforces legitimacy.

Community Collaboration with parents, local organisations, and
engagement responders strengthens impact and relevance.

KEY TAKEAWAY

Embedding resilience requires navigating systemic barriers while
leveraging pupil ownership, experiential approaches, and community
partnerships to create sustainable, inclusive learning.

make resilience 10
emergencies education

e

£ Ldnannaanma o
———

Figure 5 Participants at our NCR Roundtable event
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6. Professional Development and Competencies

Participants discussed what educators need to embed resilience
effectively and how professional development can support this.

Pressure Points

Knowledge & Clear understanding of resilience concepts and
terminology historical context ensures consistent delivery.
Practical Teachers need skills to translate resilience theory into
application classroom and school-wide practice.

Strong leadership motivates staff and ensures

Leadership ) L C
integration into school priorities.

Knowledge of local resilience structures enhances

Community links L ) .
coordination and learning opportunities.

Effective Approaches ldentified

« Provide experiential CPD, including simulations and scenario
exercises.

« Encourage interprofessional learning, linking teachers with
responders and community partners.

« Highlight existing resilience teaching to build confidence and
adoption.

« Include children’s voices in training to reinforce participatory
approaches.

KEY TAKEAWAY
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Professional development must combine knowledge, practical skills,
leadership, and community awareness, enabling teachers to embed
resilience across school settings confidently.

7. Pedagogical Approaches

Participants explored strategies to foster resilience learning that is
empowering, age-appropriate, and engaging.

Pressure Points

Pressure Point: Good

Why it Matters

practice and/or barrier

Age-appropriate Approaches must match cognitive, social, and
methods emotional development stages.

) Gardens, outdoor education, and community
Informal learning ] ]
partnerships expand learning beyond the
spaces

classroom.

. . Resilience teaching must complement existing
Balancing curriculum L ] ]
priorities without overloading staff.

Drama, gamification, immersive simulations, and
Engaging approaches |citizen science enhance understanding and
retention.

Effective Approaches Identified

« Use active learning, role-play, scenario exercises, Real World
Learning and World Centred Education approaches to teach
practical skills.
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m Building Scotland’s resilience to natural hazards

« Integrate peer-led and pupil council initiatives to empower
students.

» Leverage technology, games, and simulations to create safe,
engaging learning experiences.

« Collaborate with community and emergency services to provide
real-world perspectives.

KEY TAKEAWAY

Resilience-oriented pedagogy should be: inclusive; combine experiential,
age-appropriate, and collaborative methods; supported by informal
learning spaces and community partnerships, embed effectively across
school settings.

8. Scenario-Based Practical Strategies

Participants explored practical strategies through three scenario
exercises, identifying immediate actions, long-term strategies, and
partnership needs.

These exercises highlighted how schools can embed resilience learning in
real-world contexts, while ensuring pupil safety, wellbeing, and active
involvement.

Long-Term/

Immediate Actions |Resilience Key .
. Partnerships
Strategies

Activate Business Conduct staff and

Continuity Plan- pupil debriefs- Local authorities,
Severe Ensure studentand  [Integrate learning |€Mergency
Flooding |staff safety- Clear into curriculum- services, parent

communication with |Enable pupil-led councils

parents, staff, local personal and

17
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m Building Scotland’s resilience to natural hazards

Long-Term/

) ) - Key
Immediate Actions Resilience

Strategies

Partnerships

authorities- ldentify community
vulnerable pupils preparedness plans

Creative reflection
Assess structural o
activities (art,

safety- Implement ) ] Community
Structural ] ) discussion)- Hazard

alternative learning responders,
Damage awareness

spaces or remote . ) emergency
from ] sessions- Pupil .

learning- o . |lservices, parent
Storms . councils involved in .

Communicate safety . . councils

planning and risk

and timelines
assessment

Trauma-informed

Adapt plans for pupil debriefs- .
Local authorities,
o closure or remote Promote )

Wildfire ) ) community
learning- Conduct environmental o

Near o ] organisations,
equality impact stewardship- .

School ) faith groups,
assessments- Enable pupil

Grounds emergency

Establish emergency |leadership and .
. . services
support partnerships |reflectionin

planning

A number of possibilities are suggested:

e Immediate Actions: Critical, time-sensitive steps to ensure safety
and continuity.

e Long-Term / Resilience Strategies: Learning, reflection, and
preparedness embedded into school culture.

o Key Partnerships: Organisations and stakeholders supporting
action and sustainability.
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The following matrix summarises insights from the scenario-based
practical exercises conducted during the roundtable.

It captures key focus areas, recommended actions, supporting rationale
from the scenarios, and expected outcomes.

The matrix highlights where interventions in schools, communities, and
professional learning can most effectively embed emergency resilience in
both formal and informal educational settings.

Learnings from the exercise:

. . Rationale /
Policy Area / |Action / . Expected
. Evidence from
Recommendation . Outcome
Scenarios
Scenarios
highlighted that Pupils and staff
Student Ensure schools have |emergencies remain safe and
protocols and impact both safety|supported;
Safety & .
Mental resources for physical [and mental health;|reduced
. safety and emotional |trauma-informed |psychological
Wellbeing . .
support debriefs and impact post-
wellbeing support |emergency
were essential
Standardise and )
Flooding and )
. support ) Education
Business . . storm scenarios L
L implementation of continuity
Continuity & ] o showed need for o
) Business Continuity ) ) maintained
Flexible rapid adaptation .
. Plans (BCPs), . during
Learning ) ) to continue ] )
including remote . disruptions
. : learning
learning options

19

NATIONAL 8 7&my
CENTRE FOR wwusxs [N
R ES [ L] ENCE & Environmental

Sustainability



m Building Scotland’s resilience to natural hazards

X

Policy Area /

Action/
Recommendation

Rationale /
Evidence from
Scenarios

Expected
Outcome

Pupil
Leadership &
Engagement

Embed authentic
pupil participation in
planning, decision-
making, and reflection

Scenario exercises
showed that
student-led plans
and pupil council
involvement
enhanced
resilience
understanding

Pupils develop
decision-making
skills and
personal
responsibility;
resilience
becomes part of
school culture

Experiential
& Contextual

Promote hands-on,
outdoor, and creative
learning approaches

Debriefs, creative
reflection, and
environmental
stewardship
helped pupils

Stronger
learning
outcomes;
increased

Learning linked to real-world confidence and
understand and ] o
hazards ) . practical skills in
retain resilience .
pupils
knowledge
Wildfire and storm .
. Coordinated
o scenarios
Formalise links emergency
) demonstrated that
Community |between schools, response;
) external
& Cross- emergency services, . shared
o partnerships o
Sector local authorities, and responsibility

supported
Partnerships |[community PP across school-
L response, .
organisations community
recovery, and
o ecosystem
continuity
Curriculum |Embed resilience Scenario learning, |Resilience
Integration education across Real World knowledge and
subjects and Learning and skills reinforced
o Universic 20
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X

. . Rationale /
Policy Area / |Action / . Expected
. Evidence from
Recommendation . Outcome
Scenarios
professional learning |[World Centred across school
frameworks Education subjects and

emphasised that |staff practice
resilience is most
effective when
connected to
existing
curriculum and
CLPL

Align all resilience
initiatives with safety,
wellbeing, learning Lessons from all

Consistent,
sustainable, and

Cross- o . . scalable
. continuity, pupil scenarios showed
Cutting ) o approachto
o leadership, these principles )
Principles o ) ) embedding
experiential learning, |are universal .
. resilience
and community )
education

collaboration

Cross-Scenario Learnings from the exercise

This matrix highlights that across all emergency scenarios, the strongest
cross-cutting lessons are that safety, wellbeing, continuity, pupil
leadership, experiential learning, community partnerships, and curriculum
integration are essential to effective resilience education.
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X

Cross-
Scenario
Theme

Key Observation

Policy Implication /

Recommended
Action

Whilst accepting
the need for some
risk for children’s

Pupils and staff

Continuity of

planning, BCPs,

resources for

healthy
Embed trauma- protected;
development, ] i
. . informed psychological
Student basic physical )
approaches, impact
Safety & safety and mental ) o
. wellbeing support, ||mitigated;
Wellbeing health were
. and clear safety culture of
consistently the N
L. protocols resilience
top priority
strengthened
Learning continuity |Standardise BCPs Education
depends on flexibleland provide continues

uninterrupted;

and practical skills

curriculum and
planning

Learning ) )
and remote alternative/remote |staff and pupils
learning readiness |learning supported

. Embed pupil
Authentic student o i )
) L decision-making, Pupils develop

Pupil participation ) o

. leadership, and responsibility,

Leadership & ||lenhances o .

. ) reflection in confidence, and

Engagement |resilience literacy

practical skills

Experiential &

Hands-on,
scenario-based,

Encourage

Pupils retain

Contextual _ experiential, knowledge and
Learning and creative ]
o outdoor, and can apply skills
learning improves
e Universic 22
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Cross-
Scenario
Theme

Key Observation

Policy Implication /
Recommended
Action

understanding and
retention

interdisciplinary
learning methods

in real-world
contexts

Community &
Multi-Agency
Partnerships

Effective
emergency
response requires
coordination with
authorities and
community
organisations

Formalise
partnerships,
protocols, and
shared
responsibilities

Coordinated,
effective
response;
shared
community
responsibility

Integration
into
Curriculum

Standalone
sessions are less
effective;
integration across
subjects works
best

Mainstream
resilience into
curriculum and
professional learning
frameworks

Resilience
knowledge and
skills reinforced
and culturally
embedded in
schools

10. Participant Reflections

Participant Reflections & Emerging Themes

To capture the perspectives of all attendees, participants were invited to
contribute at the end of the roundtable through a “Reflection Wall” activity.
Each individual recorded:

« Oneinsight they had gained during the day

« One unanswered question or area of uncertainty

« One takeaway action they could implement or influence
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These inputs were collected on Post-It notes and displayed on large
posters around the room, enabling facilitators to synthesise common
themes, identify gaps, and highlight actionable recommendations.

This section synthesises participant insights, remaining questions, and
actionable takeaways, highlighting policy-relevant implications for
embedding emergency resilience in education.

Figure 6 An activity board from the roundtable event
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1. Participant Reflections

Key Points / . ..
Category Policy Implications

Observations

Linking resilience
education to Business
Continuity Planning
(BCP) strengthens
relevance and
integration.

Distinguishing resilience
as an attribute vs

knowledge is crucial for Pollcy should focus on

curriculum design and integrating resilience into
professional existing frameworks and
development. processes rather than creating

Embedding resilience standalone mandates.
aligns with Learning for

Sustainability and other

Insights

Emphasise cross-sector
collaboration and practical

existing frameworks. application in schools.

Community and
partnership working is
central to meaningful
resilience education.

Resilience education is
achievable by leveraging
existing school and
curriculum structures.

25
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Key Points / . ...
Category Policy Implications

Observations

How can resilience be
integrated into
professional standards
and teacher
responsibilities?

How can lessons from  |Policy guidance and

COVID-19 and other professional development

Unanswered |crises be captured and frameworks should clarify roles,

. responsibilities, and definitions.
Questions applied? D

Evidence from past crises
What s the definition of |lshq1d be formally captured to

community resilience  lintorm curriculum and training.
and the roles of different

stakeholders?

Should resilience be
standalone or embedded
across the curriculum?

Continue discussions via
Curriculum
Improvement Cycle.
Policies and funding should

Revisit and align local . .
prioritise professional

authority BCPs.
Takeaway development, system-level
Actions Explore embedding alignment, and support for key
resilience into Initial actors to embed resilience in

Teacher Education (ITE). |education sustainably.

Identify and support
“super enablers” to
champion resilience
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Key Points /
Category J Policy Implications

Observations

education.

Review external
programmes (e.g., Fire
Service, Ready Scotland)
for alignment.

Ensure planning includes
vulnerable communities.

2. Priority Themes and Emerging Challenges

The priority themes and emerging challenges were derived from synthesis
of all roundtable discussions and activities.

This matrix highlights the key areas where the participant felt targeted
support, guidance, and alignment with existing frameworks can enable the
sustainable embedding of resilience education across Scottish schools.

Theme /
Challenge

Description Policy Relevance

Shared language,

. ) ) Avoid policy overload;
guidance, and integration

leverage existing

System with existing frameworks .
) . curriculum and
Alignment over |(e.g., Learning for .
. ] o ) professional development
New Policy Sustainability, CLPL) is

structures for faster,

preferred over creating .
scalable embedding.

new mandates.
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Theme/ L. .
Description Policy Relevance
Challenge
Developing knowledge, Focus on scalable
Buildin skills, and confidence of ||professional development
uildi
g educators through CLPL, |thatequips educators to
Educator . .
. Curriculum Improvement |lembed resilience
Capability ) )
Cycles, and leadership consistently across
programmes. subjects and levels.

Encourage collaboration
Integrating schools into across schools, emergency
Strengthening |local/regional resilience services, community

Multi-Level networks, supported by organisations, and local
Partnerships national policy signals and |authorities to support
clear guidance. coordinated resilience
education.

SUMMARY STATEMENT:

Participant reflections highlighted that embedding resilience education in
Scotland is achievable and practical when aligned with existing
frameworks, professional learning cycles, and community partnerships.
Key policy opportunities lie in:

« Leveraging system alignment rather than introducing new mandates

» Building educator capability through scalable professional
development

« Strengthening multi-level partnerships between schools, local
authorities, and community partners

These insights, unanswered questions, and takeaway actions provide
direct guidance for policy design, curriculum planning, and resource
prioritisation.
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The National Centre for Resilience would like to thank everyone who
contributed to this work.

We are particularly grateful to the individuals, practitioners, policymakers,
researchers and community representatives who gave their time to attend
the roundtable, shared their knowledge and lived experiences, reviewed
draft materials and provided valuable feedback throughout the
development of this report.

Their expertise is essential in shaping the discussions and informing the
findings presented here.
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Opportunities for Collaboration and Further Work

Timeframe

What
Participants
Said

Opportunities

Collaboration
Required

Participants
highlighted the
need to
consolidate
existing
resources,
networks, and
pilot activities
(e.g., CPD, Are

Building
foundational
relationships

1. Map current
school and
local authority
networks
engagedin
resilience
education.

2. Consolidate
pilot

NCR; Schools;

Foundations You P d? and clarifying resou.rces and|lLocal .
Immediate|for > rip?re . responsibilities learnlhg Au.thorltles;
(Next12 |embedding gamé) ik ensures materials Third Sector

N > |scaling. , , (games, CPD |Partners;
months) |resiliencein interventions .
education Local authority are modules,. Education
and school meaningful, community Scotlanq;
engagement is ethical, and workshops). |[Academia
inconsistent, tegsible. 3. Establish
and ethical ethical
guidance for guidelines for
involving pupils pupil
inresilience involvement in
planning is emergency
underdeveloped. resilience
planning.
Short Testing, Participants Testing 1. Pilot Schools; NCR;
learning, emphasised the |approaches scenario- Education
Term (Next . ] .
and importance of identifies gaps,|based Scotland;
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What . .
Timeframe Participants Why This . Colla.boratlon
Said Matters Opportunities|Required
12-24 capability- |practical demonstrates |exercises Local
months) |building experimentation,|[feasibility, and ||across Authorities;
including provides different Category 1
scenario evidence to school responders;
exercises, mock |support wider |lcontexts. Community
emergencies, policy i and voluntary
and embedding |[adoption. i!;lj:ezpD sector
resilience in linked to
curriculum )
trials. Curriculum for
Excellence
Sharing and Learning
successes for
across regions is Sustainability.
inconsistent.
3. Develop
metrics to
evaluate pupil
engagement
and learning
outcomes.
Participants
called for System-wide |1. Embed Scottish
national alignment resilience Government;
Medium | System- guidance and ensttfres edu.cation into|lEqucation
Term (2-5 |building and alignment reS|l|en.ce | national Scotland;
years) consistency [ACTOSs educ?t|on is |teacher Local
frameworks, consistent, standards and Authorities;
sharing of good [Scalable, and CLPL NCR; Third
practice, and sustainable. frameworks. Sector;
integration into
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What . .
. . Why This Collaboration
Timeframe Participants . .

. Matters Opportunities|Required
Said
professional 2. Build multi- |[Category 1
standards for level responders
teachers. partnerships

. between

Multi-level

) hi schools, local
partnerships

] authorities,
with local and

third sector,

regional
. and
resilience
emergency
networks need .
services.

strengthening.
3. Establish a
national hub
for resilience
education
resources and
shared case

studies.
. 1. Develop )
Participants Em'b'eddmg participatory NCR; Scottish
stressed the £e3|l|ek)n(?le(jlong— frameworks Sor\:err:n?ent;
Embedding Importahce o :)r(:]et:ll ) for pupil-led Lgc:lo )
embedding , resilience -
Longer and resilience asa |capacity, olanning. Authorities;
Term (5+ (sustaining |~ itural norm strengthens Academia;
years) resilience |\ vithin pupil agency, ||2. Expand International
education education, and ensures |international |Partners;

linking to civic preparedness |learningand [[Community

literacy, student for future adapt proven |and Voluntary

emergencies. |approaches |Sector
(Nordic

empowerment,
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What . .
. . Why This Collaboration
Timeframe Participants . .
. Matters Opportunities|Required
Said
and community models, NZ,
preparedness. Australia).
Learning should 3. Sustain
be continuous, investmentin
iterative, and preparedness,
informed by continuous
evaluation and professional
international development,
best practice. and
community
engagement
initiatives.

CONCLUSION

The roundtable demonstrated that embedding resilience to emergencies in
Scottish education is both feasible and strategically important. Insights
from the day highlight that schools can act as change leaders, leveraging
experiential learning, pupil decision-making, and community partnerships
to build practical skills and confidence in children and young people.
Effective embedding requires alignment with existing frameworks, the
development of educator capability, and the strengthening of multi-level
partnerships across schools, local authorities, and community
organisations.

The outputs of the roundtable, including key insights, scenario-based
strategies, reflections, and priority themes, provide clear, information for
policymakers to support schools in integrating resilience education in
ways that are scalable, context-specific, and sustainable, ensuring that all
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learners are better prepared to respond to emergencies while fostering
long-term confidence, responsibility, and wellbeing.

The NCR will use these findings to support further policy dialogue, targeted
analysis, and collaborative work across government, education, and
resilience partners, positioning schools as proactive contributors to
national resilience while remaining realistic about capacity, workload, and
local context.
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The National Centre for Resilience would like to thank everyone who
contributed to this work.

We are particularly grateful to the individuals, practitioners, policymakers,
researchers and community representatives who gave their time to attend
the roundtable, shared their knowledge and lived experiences, reviewed
draft materials and provided valuable feedback throughout the
development of this report.

Their expertise is essential in shaping the discussions and informing the
findings presented here.
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